Difficult Classroom Conversations:
Navigating Controversy while Building Positive
Learning Environments

Take a notecard and write down a few questions you'd like
answered during the session
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Session Objectives

* Discuss characteristics of safe and supportive learning
environments
» Consider strategies you can use to establish a supportive,

community environment in your classroom

* Examine strategies for managing difficult conversations

* Explore approaches that can be applied to real classroom

scenarios
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What is CEE?

Learning + Teaching Support
provides learner-centered, research-based,
instructional support for the UC Davis teaching

community

Educational Analytics
data analysis and visualization to support
instructional effectiveness and development

Instructional Research + Development
explores complex instructional matters and
conducts research to improve learning and
teaching

www.cee.ucdavis.edu



http://www.cee.ucdavis.edu
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How do you create community?

(., CE E UCDAVIS
J UNDERGRADUATE EDUCATION

UC Davis Center for Educational Effectiveness
image source: https://www.pomona.edu/sites/default/files/styles/home_page_slide/public/images/paragraphs/burke-classroom.jpg2itok=wJ2bfbaV and http://
media.cleveland.com/business_impact/photo/college-classroom-parttime-professorsjpg-c3826076b2f33d3d _large.jpg



https://www.pomona.edu/sites/default/files/styles/home_page_slide/public/images/paragraphs/burke-classroom.jpg?itok=wJ2bfbaV
http://media.cleveland.com/business_impact/photo/college-classroom-parttime-professorsjpg-c3826076b2f33d3d_large.jpg

Workshop Agreements

We agree that here...

We promote an We treat each other We take care of
atmosphere for learning with respect ourselves

Personal experiences

We can have fun
stay here
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An Age of Contempt

Che New York Eimes  nitps://nyti ms/2khaans

The Opinion Pages

Our New Age of Contempt

Karen Stohr

THE STONE JAN. 23, 2017

Anyone who hoped that 2017 might bring a change in the tone of our political
discourse has by now been thoroughly disappointed. The remarkable degree of
contempt that characterized the 2016 election has shown no sign of abating in
President Donald J. Trump’s first days in office.

Contemptuous political discourse is not new, of course, What is new is the
extent to which contempt has managed to slither into our daily experience of
political conversation. Gone are the days when contempt for political rivals and their
supporters was mostly communicated behind closed doors, in low tones not meant
to be overheard. Whatever veneer of unseemliness we associated with contemptuous
public speech has been stripped away. We are left with everyone's raw feelings, on all
sides of the political spectrum, exposed and expressed in contexts ranging from
social media and public protests to confrontational signage and clothing.

Immanuel Kant once remarked that “no man in his true senses ... is candid.” It
wasn't that Kant didn't value truthfulness and sincerity in our interactions with
others; he did. He realized, however, that the stability and progress of moral and
political community depends on our being able to restrain ourselves from expressing

— UCDAVIS
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(In)Civility in public life

MIT Media Lab found that election-related
Tweets showed high levels of incivility.

share

<L, C E E Heyward, A. (2016, April 25). Introducing Tonar. Retrieved January 5, 2017,
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(In)Civility in public life

Standards for civility may be changing

Behaviors that should not be okay in politics

Interrupting someone you disagree with in a public forum 77% 519,

Shouting over someone you disagree with during an argument ~ 86% 65%
Beltling or insulting someone | 89% 74%
Personal attacks on someone you disagree with | 87% 71%
Comments about someone’s race or ethniciy 89% 69%
Comments about someone’s sexual orientation 81% 65%

(0, / C E E Allegheny College (October 2016). Allegheny Survey: 2016 Presidential Campaign Reveals Chilling Trend UCDAVIS
: ; , Lines for Civility in US Politics. http:/sites.allegheny.edu/news/2016/10/17/allegheny-survey-2016- UNDERGRADUATE EDUCATION
presidential-campaign-reveals-chilling-trend-lines-for-civility-in-u-s-politics/ O]
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Universities are not left out

“Academic incivility may be
considered as any speech
or behavior that negatively
affects the wellbeing of
students or faculty
members, weakens
professional relationships
and hinders the teaching-
learning process.”

(Clark & Kenaley 2011)

, CEE
(ﬁ/ Clark, C. M., & Kenaley, B. L. D. (2011). Faculty empowerment of students to foster civility in nursing
°°°°°°°°°°°°°°°°°°°°°°°°°°°°°° e gducation: A merging of two conceptual models. Nursing Outlook, 59(3), 158-165.
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UC Davis Principles of Community

“We affirm the dignity
inherent in all of us, and we
strive to maintain a climate of pringtisles of Comiriits
equity and justice - |
demonstrated by respect for
one another...

We recognize that each of us
nas an obligation to the UC
Davis community of which we
nave chosen to be a part. We
will strive to build and
maintain a culture and climate
based on mutual respect and

caring.”
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Code of Academic Conduct

The University of California, Davis
CODE OF ACADEMIC CONDUCT

Honesty, Fairness, Integrity

This Code of Academic Conduct exists to support high standards of behavior and to ensure fair evaluation of student learing.
Student conduct is taken seriously at UC Davis. Students who violate the Code of Academic Conduct are subject to disciplinary
sanctions that include Censure, Probation, Suspension, Deferred Separation or Dismissal from the University of California. Unless
specifically authorized by the instructor in writing, misconduct includes, but is not limited to the following:

» Cheating on exams or other coursework
« Copying or attempting to copy from another student, or allowing another student to copy.
Displaying or using any unauthorized material such as notes, cheat-sheets, or electronic devices.
Looking at another student’s exam.
Talking, texting or communicating during an exam.
Looking around during an exam,
Ahtering assignments or exams for re-grading purposes.
Bringing pre-written answers to an exam.
Having another person take an exam for you, or taking an exam for another student.
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» Intimidation or disruption includes, but is not limited to the following:

» Pressuring an instructor or teaching assistant to regrade work, change a final grade, or obtain an exception such as changing the date
of an exam, extending a deadline, or granting an incomplete grade.

» Refusing to leave an office when directed to do so.

« Physically or verbally intimidating or threatening an instructor, teaching assistant or staff person, including yelling at them, invading
personal space, or engaging in any form of harassment.

» Repeatedly contacting or following an instructor, teaching assistant, or staff person when directed not to do so.
» Misusing a classroom electronic forum by posting material unrelated to the course.

» Interfering with an instructor’s or teaching assistant’s ability to teach a class, or interfering with other students’ participation in a class
by interrupting, physically causing a disruption, or excessive talking.

<0) C E E Code of Academic Conduct (n.d.). Office of Student Support and Judicial Affairs. Retrieved from :http:// UCDAVIS
—/ sja.ucdavis.edu/files/cac.pdf UNDERGRADUATE EDUCATION
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Handout #1: Scenarios Discussion

Please read and discuss Scenario #1.

How would you handle this kind of scenario
in your classroom?

Be prepared to explain the approaches you discussed
with the rest of the group.
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Difficult Conversations

Characteristics of Effects of
Difficult Conversations Difficult Conversations
Heated \ f Instructor: Loss of
disagreements control of class
Inappropriate Students: Reluctance
comments to talk

Escalations of
undesired behaviors

Silence

Offensive language
Negative effects
Emotional outbursts on learning

Aggressive Reduction of Agency

body language J
et UCDAVIS
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Supportive Learning Environments

Characteristics of Effects of

Supportive Learning Environments SUPPO"_tiVG Learning
Environments

( \ ﬁwstructor: I\/Iaintaina

Respectful focus of class
Inclusive Students:
Willingness
Promote to talk
dialogue
Appropriate
Risk-taking feels safe behaviors that
and is safe support learning
Shared goals Learning can occur,
students are

k J k participants j
<0'J C E E I}JN“DE;GL;*;;;LATE EDUCATION

UC Davis Center for Educational Effectiveness

15



Principles for Creating a
Supportive Environment

e Model Civil Attitudes and Behavior

e Set Classroom Expectations

e Facilitate Classroom Interactions

UC Davis Center for Educational Effectiveness

UNDERGRADUATE EDUCATION
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Exploring Strategies

 Open the mani
partner, match -

a envelope at your table. Working with a
he principle (white card) with the strategies

(colored card) t

* Make sure you

nat demonstrate that principle.

read all three strategy cards. Then, each person

chooses 1-2 strategies you have used or would consider using
on the strategy cards to discuss using this focus question:

Why did you choose this strategy and how
would/do you use it in your class?

UC Davis Center for Educational Effectiveness

UNDERGRADUATE EDUCATION

17



Three Spaces for Managing Discussions

* Before Discussions: Set the Tone
* During Discussions: Manage in the Moment

« Atfter Discussions: Encourage Reflection and Be

Available

UC Davis Center for Educational Effectiveness



Handout #2: Managing Difficult Discussions

* In groups, skim your assigned strategies on Handout #2.

 Choose 1 or 2 strategies that
* You think would be particularly helpful
in your class or that
* You have applied in your class
e Discuss the strategies you have chosen with your group.
How have you applied/would you apply this strategy? Be
orepared to debrief with the larger group.

UC Davis Center for Educational Effectiveness



Managing Difficult Discussions

Many problems caused by
difficult conversations can be
prevented by the work the
instructor does before the
discussions take place to

establish a respectful

classroom environment and

model expected behaviors.

L UCDAVIS
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Supportive Learning Environments

Characteristics of Effects of
Difficult Supportive Learning
Conversations Environments

\ / gstructor: I\/IaintainD
s )

control of class

Heated

disagreements Students:

Inappropriate Willingness
InStrUICtor comments Instructor to talk
3322;;9/ Slonce Facilitation

g (During) Appropriate
(Before) Offensive behaviors that
Language support learning

Emotional outbursty
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Scenario 1: Disorganized Discussion

Remind all students of the goals of the discussion
and guidelines for the class.

Tell students you value their engagement in the topic
and explain that you welcome challenges/opposing
viewpoints.

Remind them that in academia challenges are
common because they require us to examine our
stances and claims.

However, at the university we need to remember to
challenges others’ ideas in a civil way - this helps to
advance the discussion.
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Handout #1: Scenarios Discussion

Please read and discuss Scenarios #2 and #3

How would you handle this kind of scenario
in your classroom? What tools that we have
discussed might be helpful?

Be prepared to explain the approaches you discussed
with the rest of the group.

v, CEE
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Scenario 2: Unintentional Offense

* Address the issue - don't let it go

* Respect the feelings of both people

* Name what is going on (| notice there’s
some tension; here's what we're going to
do...”)

* [ake the focus off individuals

* Avoid shaming either student

* Jalk broadly about intent versus impact - we
may not intend to offend, but the impact is
still there.

UC Davis Center for Educational Effectiveness




Scenario 3: Instructor Reaction

 Be mindful of your reactions and resist
externalizing your response.

* Understand that students may not realize that
they have said something that has oftended
you and may not have intended to.

* |t you feel you can’t continue the
conversation, transition to another topic and
invite students to speak to you during office
hours.

v, CEE
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Creating Community

Be aware of biases and

stereotypes Clarity Expectations Establish Guidelines

Monitor Climate Convey Caring

o) UCDAVIS
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Sample Community Check-In

Does the instructor treat students equally and evenhandedly?

How comfortable are you participating in class2 What makes it
simple or difficult?

Do you feel your your ethnicity/race/gender/sexual orientation
affects your interactions with the instructor (and/or TAs) and/or
with other students?2

Do you have suggestions for more promoting more open dialogue
and discussion in class?

<& C E E llJN(D—ERDG‘R\AVD!JfTE EDUCATION
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even Good Practices in
Undergraduate Education

{¢; CEE

The Seven Principles for Good Practike In Undergraduate Education
The Seven Principies for Good Practices have been empirically shown 50 improve
stwdem leaming outcomes. Here is an overview of practices and a sampie of
suggested ideas for pracuce.

Encournge contact Betwoon studonts and faculty
Develop reciprocity and cooperstion among stucents

expectations
Respect diverse talents and ways of leaming

2 NOBAENS

Encourage contact between students and faculty

a) Froquent student-faculty COntact in and cut of Casses is ™he most important
facior In student motivation and ivolvoment. Faculty concern helps
students get theough rough tmes and keep on working, Knowing & fow
faculty members well enhances students’ inteliectus! commiiment and
encourages hem to think about ther own values and future plans.
§ Exampie: Employ various communication mechanisms such as

discussion boards and blogs as well as traditional face 10 face methods.

2) Develop reciprocity and cooperation among students
a) Leaming & enhanced when it is more Be a toam effont than a solo face.
Good earming, like good work, is collaborative and social, not competitve
and isclmed. Working with others ofen Increases isvolvement in leaming,
Sharing cre's own ideas and responding 1 othersy’ reactions improves
thinking and deepens understandng.

4) Give prompt feedback

& Knowing what you know and don't know focuses leaming. Students noed
APPODAte feedBack 0n POrformance 10 Denedt fram courses. In Qotting
started, students need help In assessing existing knowledge and
competenie,

b) Examples

0  Knowing what they know and don't know heips students foous leaming.

W Students need help In assessing existing knowledge and competence.

) Students need frequent cppornunities to perform and receive feedback
on their performance.

M Students need chances 10 reflect on what they have leamed, what they

E;Mp:neo:dre:;xcxw SUE Nood 10 know, and how thoy might assess themsehves
Emphasize tme on task
Communicate high 8) Emphasize e on task

&) Time plus energy eque's leaming. There Is no substitute for ime on tasi.
Learning to use one's time well Is critical for students and professionals
alke. Students need help In leaming efective time management. Allocating
realistic amounts of ime means effective leaming for students and
effective teaching for faculy. How an institution defines time expectations
for students, faculy, adminisyaiors, and other professional staff can
establish the basis for high performance for all,

o E
) Set deadines for assigamaonts and tasks,

) Set seversl deadines for Wrger assignments. For example: outine,
rough draft, first draft, final draft. and fimal paper deaciines.,
) Help students achieve expectations.

6) Communicate high

expectations
8 Expect more and you will get it. High Expectations are important for
everyone - for the poorly prepared, for those unwiling 10 exert themsoives,
and 1or the bright and well-motivated. Expecting students 10 perform well

bl Lxamples Becomes a sof- fulfling prophecy wihen teachers and insttutions hold Mgh
1 Get students working with one another on substantive tasis, in and out expectations of themsohos and mako extra efforts.
of class. &) Examples

i) Encourage collaborative leaming and assign collaborative learning
actviies such as Qroup work, group presentations, debate, and
discussion,

Encourage active learning
8) Learming is not & spectatorn spont, Students do not learm much just sitting In
classes listoning to teachers, memoraing pre-packaged assigrmaents, and
Spitting out answers, They must talk about what they are leaming, wrte
2Dout It, relate It 10 past experiences, and apply it 10 their dally ives. They
must make what they learn part of themselves.
b} Examples
¥ Have students write about and discuss what they are leaming.
§) Use problems, questions, issues, and case studies as points of entry
INMO the subject and as Sources of mativation for sustaned inguiry.,
) Make COurses assignment-Contoned rather than merely text- and
loctro-corterod,
) Foster and encourage colaborative and hands-on learming such as labs,
practcal sppiication, and presentatons.

n

0  Make standards and grading criterda expliclt
) Set high yet realistic expectations for your students,

Respect diverse talents and ways of learning.

&) There are many roads to leaming. Pecpie bring diferent talents and styles
of learning to college. Briliant students in the seminas room may be all
thumbs in he lad of an studio. Students rich in hands-on experience may
NOt dO 50 well with thecey, Students need the OpPOtunity to show thek
talents 4 loam s ways that work for them, Then they can be pushed to
learning In new ways that do not Ccome 30 caslly

8) Examples
0  Muitiple inteligences
1§ Collaborative and Cooperative Leaming

' Adapted fom Cockedog A W and Gamagn. 2 F. "Seven Princigles o Good Pracice n
Undergraduste Educeton. ” AAME Sulete, 1987, 39 (1), 3-7
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Closing Thoughts

* Managing Difficult Conversations is not always easy, but there is help
e Creating Community need to be intentional by all members
e Allowing for student agency increases a host of outcomes

e Explore biases: https://implicit.harvard.edu/implicit/takeatest.html

4]

S CEE Project Impilicit®
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Additional Campus Resources

* TA Guide to Effective Teaching at UC Davis
o hitp://cee.ucdavis.edu/docs/2016/2016 TAGuide Final accessible.pdf

* Last 3 pages have resources about central support units

on campus

e RedFolder.ucdavis.edu

Red Folder
Faculty and Staff Guide:
Assisting Students of Concern

(¢, CEE

Download The TA's Cuide to Effective Teaching a1 UC Davis
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Mid-Quarter Inquiry

Instructor:

Class:

Mid — Quarter Inquiry
Date:

(=, CEE
e Formative

1. My learning in this class in enhanced by:

2. My learning in this class is hindered by:
e Confidential

r instructor could do to increase your ability or motivation to leam in

SMALL-GROUP DISCUSSION: Is there anything you

3.
urse? (Brainstorm below)

this ¢oO

e —

http://cee.ucdavis.edu/teaching-support/mqi.html
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Winter 2017 Workshops

Digital Distractions and Devices (Jan. 27)

Scaffolding Instruction to Enhance Student Learning (Feb. 3)

Interactive Lecturing: Teaching practices for large lectures (Feb. 10)
Designing Library Research Assignments to Enhance Learning (Feb. 10)
Providing Meaningful and Timely Feedback (Feb. 17)

Making Copyright Work for You and Your Students (Feb. 22)

Writing Exam Questions to Promote Achievement for Diverse Learners

(Feb. 24)
Leveraging Technology in a Large Lecture Classroom (March 2)

Look under “Teaching Support” Tab

{+; CEE www.cee.ucdavis.edu

UC Davis Center for Educational Effectiveness
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Questions + Evaluations + Thank You

kemsaichaie@ucdavis.edu

1337 Grove
530.752.9088

UC Davis Center for Educational Effectiveness
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